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Abstract 
Teaching culture in language classes needs a fresh approach. Old methods, like just using 

textbooks, can't keep up with our fast-changing, connected world, where culture evolves 

quickly through social media and global conversations. This paper suggests a team-based 

approach where Artificial Intelligence (AI) helps the human teacher, instead of replacing them. 

In this team, AI is great at finding real, up-to-date cultural materials and making custom, life-

like situations for students to practice in. It can look through huge amounts of information to 

find current trends, giving students a view into culture as it is right now. The human teacher, 

however, gives the important social and cultural background that computer programs miss. 

They carefully lead tricky conversations about difficult subjects, help clear up confusion, and 

show students how to communicate with understanding. A key job for the teacher is to show 

students how to question what the AI finds, checking for any unfairness, which builds both 

digital and cultural smarts. 

This teamwork creates a major shift in teaching. It moves students from just memorizing 

cultural facts to actively building real intercultural skills. Learning changes from simply 

collecting information to a process of thinking deeply about it and reflecting on oneself. Being 

good with other cultures isn't just about knowing facts; it's about understanding different 

viewpoints, seeing your own cultural biases, and knowing how to act in different situations. 

The main goal is to raise students who are not just good speakers, but also thoughtful and caring 

global citizens. We want to create people who can handle the natural uncertainty of meeting 

other cultures—to be flexible and think carefully when the rules aren't clear. This education 

gives them the power to go beyond shallow talk and form real, meaningful bonds. This builds 

the trust, respect, and teamwork needed to succeed in our more global world. Basically, this 

model gets students ready not just to speak a language, but to build bridges of understanding 

between different cultures. 
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Introduction 

Since decades, the language classroom has been functioning as a microcosm of the world it 

pursues to represent. Maps of foreign countries decorated classroom walls, while textbooks 

offered curated glimpses into daily life—whether ordering a croissant in Paris or navigating a 

Tokyo subway station. Yet, despite these efforts, traditional cultural instruction often struggled 

to keep pace with the dynamic and evolving reality of human culture. Too often, it presented 

culture as a static list of facts and stereotypes, reducing it to a collection of “do’s and don’ts” 

rather than recognizing it as a living ecosystem of values, beliefs, and practices (Kramsch 3). 

Today, language education stands at the threshold of a pedagogical transformation that is both 

global and deeply local. A new partner has entered the classroom: Artificial Intelligence. The 

arrival of AI, particularly Large Language Models (LLMs) and AI-driven simulations, should 

not be seen as a threat to teachers but as an opportunity for interaction. The future of cultural 

instruction lies not in choosing between human and machine, but in adopting a energetic 

partnership. When directed by skilled educators, AI can transform cultural learning from 

passive memorization into active, empathetic, and personalized exploration. By incorporating 

diverse perspectives—including those from Indian linguistic traditions—we can ensure this 

partnership promotes equitable and nuanced global citizenship, redefining cultural competence 

for the 21st century (Agnihotri 48; Annamalai 22; Pattanayak 15). 

The Enduring Challenge: Teaching Culture beyond the Textbook 

Teaching culture in the language classroom remains a complex challenge because culture is 

mailto:iajesm2014@gmail.com
mailto:vohranirjavij@gmail.com


International Advance Journal of Engineering, Science and Management (IAJESM) 
Multidisciplinary, Multilingual, Indexed, Double Blind, Open Access, Peer-Reviewed, Refereed-International Journal. 

SJIF Impact Factor = 8.35, January-June 2026, Published on 28th February 2026 
 

Volume-25, Issue-se            iajesm2014@gmail.com 420 

ISSN: 2393-8048 

inseparable from context, nuance, and the unspoken rules of social interaction. Dell Hymes 

introduced the concept of communicative competence to highlight that effective language use 

requires not only grammar and vocabulary but also sociocultural knowledge (Hymes 45). For 

example, a learner may know the literal translation of “How are you?” but fail to recognize that 

in some cultures a brief “Fine, thanks” is expected, while in others the question invites a longer, 

more personal response. 

This challenge becomes even more pronounced in linguistically diverse regions such as India. 

R. K. Agnihotri emphasizes the “multilingual reality” of the Indian subcontinent, where 

boundaries between languages are fluid, code-switching is common, and cultural identity is 

layered rather than singular (Agnihotri 48). A textbook chapter labeled “Indian Culture” often 

oversimplifies this complexity. It may highlight Diwali as a national festival but ignore the 

thousands of regional celebrations or the varying meanings of Diwali across communities. As 

D. P. Pattanayak argues, multilingualism in India is not merely a linguistic phenomenon but a 

cultural practice that shapes identity and social interaction (Pattanayak 15). To treat culture as 

a fixed noun—something to be memorized—is misleading. Culture must be understood as a 

verb: it is enacted, negotiated, and constantly evolving. 

When culture is presented as monolithic, students risk internalizing stereotypes. Claire 

Kramsch cautions against treating culture as an “add-on” skill, noting instead that it is the very 

framework through which language is interpreted and produced (Kramsch 3). Similarly, E. 

Annamalai underscores that cultural diversity in India cannot be reduced to a checklist of 

practices, since multilingualism and multiculturalism are deeply embedded in everyday life 

(Annamalai 22). To ignore this diversity is to strip culture of its essence and overlook the 

internal plurality that defines modern societies. 

Enter the AI Partner: A New Toolkit for Cultural Exploration 

Artificial Intelligence in the classroom is not a single tool but a collection of powerful 

resources. At its core, a Large Language Model (LLM) such as GPT-4 is a vast, interactive 

database of human language and knowledge. It can simulate conversations, generate text, 

answer questions, and even adopt different personas. Beyond LLMs, AI platforms now include 

virtual reality (VR), augmented reality (AR), and adaptive tutoring systems that respond to 

individual student needs. AI should not be seen as a replacement for teachers but as a supportive 

partner. It can act as a simulator, a Socratic questioner, and a personalized research assistant. 

This allows teachers to move from being the sole “sage on the stage” to the “guide on the side,” 

designing learning experiences that were previously impossible. However, these systems are 

trained on large datasets that often reflect existing biases, privileging Western and native-

speaker perspectives. The teacher’s role in mediating and contextualizing this bias is therefore 

essential (Kramsch 3; Annamalai 22). 

The Synergy in Action: Four Pillars of Human-AI Cultural Instruction 

The strength of this partnership lies in practice. By combining the empathy and judgment of 

human educators with the capabilities of AI, cultural instruction can be built on four pillars. 

1. Dynamic and On-Demand Cultural Scenarios 

Role-play has long been used in language classrooms, but AI expands its possibilities. For 

example, a teacher can instruct an LLM to act as a street food vendor in Bangkok, allowing 

students to practice ordering food in a realistic scenario. The teacher then guides reflection on 

the cultural nuances. AI provides the practice, while the teacher ensures deeper learning. This 

approach is especially valuable when teaching “World Englishes.” Braj B. Kachru’s influential 

model of concentric circles recognized the legitimacy of different Englishes worldwide 

(Kachru 357). A teacher might create a scenario where an AI persona speaks Indian English, 

using expressions such as “revert” for “reply” or “doing the needful.” Students not only learn 

to understand linguistic variation but also explore cultural norms of politeness and hierarchy. 

As R. R. Mehrotra notes, Indian English reflects unique sociolinguistic realities that deserve 
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recognition in pedagogy (Mehrotra 41). AI can provide authentic models, while teachers 

connect these experiences to theories of linguistic pluralism. 

2. Deconstructing Stereotypes through Nuanced Inquiry 

Students are often reluctant to ask questions about culture because they fear appearing 

uninformed. Artificial Intelligence can provide a safe space for such inquiry. For example, a 

student might ask an LLM: “Is all South Indian food vegetarian and spicy?” The AI can respond 

with a nuanced explanation, describing the diversity of cuisines across Kerala, Tamil Nadu, 

Karnataka, and Andhra Pradesh, shaped by geography, religion, and history. The teacher then 

builds on this answer, guiding students to reflect critically. R. K. Agnihotri highlights India’s 

“multilingual reality,” where diversity in food parallels diversity in language and cultural 

practice (Agnihotri 48). Similarly, D. P. Pattanayak argues that multilingualism is not only 

linguistic but also cultural, shaping everyday identity and interaction (Pattanayak 15). By 

connecting AI’s information to these perspectives, teachers help students move beyond 

stereotypes and develop genuine intercultural understanding (Kramsch 3). 

3. Personalized Cultural Journeys 

A single textbook cannot meet the varied interests of all students. AI makes personalization 

possible by allowing learners to explore topics that matter to them. For instance, one student 

interested in Japanese anime can analyze scripts, while another focused on German business 

can simulate a job interview. This approach is especially valuable for heritage learners. A 

student of Indian descent whose family speaks Punjabi may use AI to explore cultural practices 

specific to Punjab, such as Vaisakhi or bhangra. As E. Annamalai notes, multilingual and 

multicultural realities in India require flexible approaches that respect local identities 

(Annamalai 22). The teacher’s role is to guide students in verifying AI’s information and 

connecting it to lived experiences. In this way, culture becomes a bottom-up exploration driven 

by curiosity, with AI and teachers working together as collaborative guides. 

4. Fostering Empathy through Immersive Simulation 

One of the most transformative uses of AI in education is its ability to create immersive 

experiences. For example, a virtual reality (VR) simulation might place a student in a crowded 

Delhi market, where AI-driven characters such as shopkeepers, auto-rickshaw drivers, and 

customers interact in real time. The student must navigate the space, ask for directions, and 

perhaps bargain for a souvenir. The real learning happens during the teacher-led reflection that 

follows. Questions such as “How did you feel when personal space was closer than you are 

used to?” or “What did the AI’s non-verbal cues suggest?” help students process the 

experience. This combination of AI simulation and teacher guidance can foster intercultural 

empathy. Research shows that immersive VR experiences can significantly improve 

perspective-taking and empathetic concern (Bailenson et al. 253). Indian scholars such as 

Rukmini Bhaya Nair also emphasize the role of narrative and embodied interaction in shaping 

cultural understanding, noting that empathy emerges when learners engage with diverse stories 

and contexts (Nair 67). 

The Irreplaceable Human: The Teacher as Curator, Mediator, and Ethicist 

In this AI-supported classroom, the teacher’s role is not diminished but elevated. The 

partnership succeeds only if the human educator remains in control, performing functions that 

AI cannot replicate. First, the teacher acts as a Curator. Since AI models are trained on vast 

datasets that may contain biases or inaccuracies, teachers must carefully design prompts and 

select appropriate cultural topics. As Krishna Kumar argues, education must resist reproducing 

colonial or one-sided perspectives, instead curating content that reflects diverse realities 

(Kumar 89). Second, the teacher is a Mediator. AI can provide information, but it cannot 

provide wisdom. Teachers contextualize AI responses, correct errors, and encourage critical 

thinking. When AI presents a romanticized view of culture, the teacher asks, “Who se 

perspective is missing?” This mediation develops critical media literacy, a skill essential in 
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the age of AI (Kramsch 3). 

Finally, the teacher is the Ethicist and Emotional Guide. Classrooms are human communities 

built on trust. AI cannot replicate the empathy of a teacher who notices when a student 

struggles. Teachers must also lead discussions on the ethics of AI use, including issues of bias, 

privacy, and what some scholars call “digital colonialism,” where technologies from the Global 

North are imposed without regard for local contexts (Annamalai 22). By modeling responsible 

use, teachers ensure that AI becomes a tool for empowerment rather than exclusion. 

Challenges and a Call for Mindful Implementation 

The vision of a human–AI partnership in language education is promising, but it also presents 

challenges. One major issue is data bias and representation. Large Language Models (LLMs) 

trained mainly on data from the United States and the United Kingdom often present a narrow 

view of English. As Braj B. Kachru argued, such perspectives risk dismissing the legitimacy 

of Indian English and other global varieties (Kachru 357). Without diverse training data, AI 

may mislabel features of Indian English as “incorrect” or fail to generate culturally appropriate 

scenarios from the Global South. Scholars such as E. Annamalai remind us that multilingual 

realities must be respected in pedagogy and technology alike (Annamalai 22). 

Another challenge is the digital divide. Many schools, especially in rural or underfunded areas, 

lack access to advanced technologies. D. P. Pattanayak emphasized that equitable access to 

multilingual education is essential for social justice (Pattanayak 15). Similarly, Krishna Kumar 

warns that unequal distribution of resources can reproduce colonial hierarchies in education 

(Kumar 89). Ensuring that AI tools are accessible to all learners must therefore be a priority. 

Finally, there is the risk of over-reliance. Students and teachers may begin to treat AI as an 

infallible authority. Claire Kramsch cautions that culture cannot be reduced to information 

alone; it requires critical reflection and human mediation (Kramsch 3). The teacher’s role in 

fostering skepticism and independent thought is the best safeguard against this danger. 

Conclusion: The Conductor of a New Symphony 

The integration of AI into the language classroom is not about replacing the human heart of 

education with machines. Instead, it provides new instruments for teaching and learning. In 

this new symphony, AI can handle the complex tasks—instant simulations, large-scale data, 

and personalized practice—while the teacher remains the conductor. The teacher sets the 

tempo, interprets meaning, and ensures that every learner feels valued. 

The ultimate goal of language learning has always been connection. By embracing a thoughtful 

and ethical human–AI partnership—one that acknowledges bias, ensures equitable access, and 

incorporates diverse perspectives—we can move beyond the textbook’s limited portrayal of 

culture. As Agnihotri notes, cultural competence must reflect multilingual and multicultural 

realities (Agnihotri 48). With this approach, students gain not only linguistic skills but also a 

richer, more empathetic global citizenship built on appreciation of diversity rather than 

stereotypes. 
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